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Visegrad Regional Seminar on Global Development Education
Prague, 24th- 25th March 2011

Workshop “Quality standards and good practice in Global Education”

Session 1 – Understandings and approaches of GE 14.30-16.00

Introduction

Terminology and definitions

Two and a half sub-concepts of GE: (a) Promotion of aid, (b) Campaigning/Advocacy, (c) Global Learning

· Good practices in Global Learning

· Good practices in Campaigning/Advocacy

Session 2 – What is quality in GE? 16.30-18.00

What is quality? What is “good”? why?

DAC-criteria: relevance, effectiveness, efficiency, impact, sustainability

GE specific quality criteria (DEAR study & more); why those, indicators, examples

· Facilitative/empowering methodologies

· Partnership approaches

· Good practices in overcoming Eurocentrism

· Organisational learning

Session 3 – Case Studies 10.10-11.40

The quality criteria will be “tested” by using them to assess projects presented by participants

Session 4 – Developing a GE quality standards matrix 12.00-13.30

Refining the matrix of 

· Quality criteria

· aspects to look at

· good practice examples 

· enabling policy framework

How to use a quality framework practically

Workshop evaluation

[image: image2.png]Dr. Johannes Krause (33, Germany) has been involved in Global Education at European level since 2003. He co-ordinated the Global Education Network of Young Europeans (GLEN), worked as facilitator with DEEEP and CONCORD, wrote the European Development Education Monitoring Report “DE Watch” (2010), was part of the DEAR Study team (2010) advising EuropeAid in developing a new Development Education and Awareness Raising strategy, and co-ordinated or consulted several campaigning and education projects. His focus interests are processes facilitating change towards global justice, participatory democracy and non-growth based economy. In 2010 he has co-founded the Berlin based NGO “imPuls – Agents for Applied Utopia”. 
Contact: johannes@impuls.net, www.impuls.net

The essence of Global Education

Review of definitions, concepts and understandings of Development Education, Global Education, Global Citizenship Education etc. across Europe. Source: DEAR Study Annex A, pages 117f

	Understanding the globalised world
Awareness raising about and education for development provides differentiated knowledge and information, raises awareness of and creates relevant understandings about

· globalisation, 

· links between our own lives and those of people throughout the world, 

· geographic and multi-factor interdependence, 

· power and hegemonic relations, 

· global and local development challenges,

· global and local environmental challenges,

· issues of identity and diversity in multicultural contexts,

· issues of peace and conflict resolution.

Ethical foundation and goals

The approaches to develop such understandings are based on values of justice, equality, inclusion, human rights, solidarity, respect for others and for the environment.

Participatory, transformative learning process

The learning process to enable its participants to develop relevant understandings and skills for change requires dynamism and creativity. Its methodologies are active and learner-centred, participatory and facilitative, dialogue-oriented and experiential, they involve a multiplicity of perspectives and aim at the empowerment of the learner.

Developing competencies of critical (self-)reflection

The learning process and the development of understanding relevant to development in a globalised world develops the skills and competencies of the learner, in particular 

· to evaluate and reflect his/her place, role and responsibility in his/her community and in the dynamic and changing globalised world, 

· to change perspectives and critically scrutinise his/her own attitudes, stereotypes and points of view,

· to form an own opinion, to make autonomous and responsible choices, to participate in decision-making processes, 

· to learn how to learn. 

Supporting active engagement

Implicitly and explicitly this work addresses and investigates attitudes and behaviours (of ourselves, and of others), in particular those that encourage and discourage responsible and informed action and engagement in a more just and sustainable world. 

Active global citizenship

Taken together understandings, skills, values, attitudes and the process of engagement with issues and with learning aim to contribute to active citizenship with local and global dimensions:

· It empowers people to participate in public affairs, strengthens civil society and fosters a living democracy;

· it enhances citizens’ active involvement and engagement for social change within their local communities and native societies;

· it promotes a sense of global citizenship and of co-responsibility at the global level of world society.


Sub-concepts of Global Education
	
	Development Information as promotion of aid
	Campaigning and Advocacy
	Global Learning

	Aims
	Support for development co-operation
	Change in individual behaviour or institutional/corporate policies.


	Development of competences of the learner.

	Philosophy
	Charitable, commercial
	Activist, normative
	Pedagogic, constructivist

	Distinguishing feature
	Results-oriented:

· aims at increased ODA and private donations for development co-operation

· information work done (a) as a matter of accountability for the use of funds, (b) as PR work
	Results-oriented:

· aims at achieving specific results in terms of changed policies and/or behaviours

· a strategic approach towards concrete results
	Process-oriented:

· focusing on the learner and the learning process

· an open learning approach cannot have predetermined results such as a certain behaviour change

	Theory of Change 
	Public support for development co-operation efforts is essential in order to reach the 0.7% target which is crucial for reaching the MDGs and fight poverty.
	Enlightened global citizens, critically engaged in campaigning and advocacy, are essential for a living democracy and for bringing about the transformative changes required by today’s world.
	Developing personal skills and competencies is essential for enabling people to live a meaningful life and to be responsible members and agents of change in their local communities and in the interdependent world society. 

	Current challenge in the context of development 
	Securing and increasing ODA levels in times of economic crisis.
	Contributing to a critical public debate in order to achieve policy coherence for development.
	Bringing together development actors and actors of the Formal Education System in order to effectively integrate quality Global Learning in school practice.


Note: DE/GE experts and practitioners agree that the first approach “Development Information/Promotion of aid” which in its essence aims at promoting development co-operation does not meet the standards and criteria of Development/Global Education. It is included in this typology because it used to be, historically, one of the major understandings of DE/GE. Today, development information is perceived to be a task of the communication and PR departments of Ministries and NGOs. Development/Global Education happens as either Campaigning/Advocacy work or as Global Learning.

Global Education quality matrix

The following matrix is the product of the workshop on March 24/25 at the Prague GDE Seminar. It is based on outcomes of the DEAR Study, experience of the workshop participants and OECD-DAC evaluation criteria. The matrix is not meant as a finalised framework. It is rather a first draft of quality criteria, related aspects/questions to look at, examples of good practice and conclusions for the policy level. The matrix may be completed with, for example, further information from the DEAR Study Annex A, chapter 8 which presents many examples of good practice. Global Education practitioners are invited to develop this first draft further and use it, selectively, for their own purposes.
	Criteria
	Aspects to look at
	Examples
	Enabling policy framework

	GE-specific citeria
	
	
	

	Facilitative, empowering methods
	· Diverse, well-selected, participatory methods

· Reflect on monitoring of the learning process

· Self-reflection of facilitator

· Enable participants/partners to develop their evaluation criteria themselves
	· Project “The world in a shopping cart” project by NGO “On Earth” Brno
	

	Owenership of stakeholders
	· Relate to experiences of the learners/target groups

· Build on personal involvement (emotions, experience) of learners/target groups

· Responsibility and involvement of the learners/target groups/project stakeholders in co-creating the process

· Motivation/ownership transferred in follow up

· Allow the learners to make their own experience, pass the lessons learned but letting the pps. make their own mistakes
	· Project “Eurizons”: the learners take reponsibility in co-creating a month-long campaign

· Project “Schools – satellites of DE project” of Development Education Centre (Latvia)

· Global Village project (see below)
	

	Overcoming Eurocentrism („Southern perspectives“)
	· Southern organisations as full partners (with same activities as European partners)

· Involve Southern experts in key roles in the project

· Invest in personal/organisational relationships (twinning, share longer periods visits & common work)

· Ask Southern partners for feedback on your work

· Involve partners who are not dependent on donor-recipient relationships
	· “Global Curriculum project” (led by Südwind, AT): The same Global Learning project with 10 schools per country is implemented in Austria, CZ, UK, Brazil and Benin; all partners have the same role and share their concepts and experiences.

· Project “Peace X-change” (Weltfriedensdienst, Germany): peace education workshops in Germany, CZ, Poland, Austria are conducted by community education experts from Rwanda  and Columbia (football for peace), Brazil and Kenya (theatre of the oppressed), South Africa and Angola (rap for peace).

· The Norwegian RORG-network asked their Southern partners to evaluate the Norwegian Global Education work.
	· Donor policies should recognise the need of (cost-intensive) travels North-South, South-North.

· Donor policies should allow for full participation of Southern partners.

· Policies should start to conceptualise GE as a global effort that may happen in North and South.

	Diversity
	· Involve a multitude of perspectives

· Enable cross-cultural encounter

· Bring different (!) people & actors together for common action
	
	

	Partnership
	· Allocate time and resources for building relationship

· Long term partnership

· Multi-actor partnership

· Building structured networks with experienced partners and new ones to enable learning process
	· “Global villages” project (CZ) – connecting youth communities around the world and motivating them to identify problems, offer solutions and realise their own community projects while exchanging on the procedural aspects (project management, problems, innovation, motivation etc.)


	

	Organisational learning
	· Reflect on & share lessons learnt

· Share outputs

· Long term engagement

· Ask/reflect on what works best
	· FoRS GDE Working Group organises regular sharing seminars between Czech GDE practitioners

· The Norwegian RORG Network organises a Peer Review among its members based on the question: “what is the best activity/project/programme you have?” which brings attention back to what works really well and is not often enough talked about.
	


	Criteria specific to a sub-concept
	
	
	

	For Global Learning (applies to activities that aim at individual learners’ development)
	· Open-ended learning process

· Focus on quality/depth

· Changes in the education system

· Participatory, holistic transformative methods

· Self-awareness of facilitators

· Learner-centred approach (adapted to age: children, youth, adults)
	
	Donor policies should recognise that Learning projects cannot be evaluated in terms of high number sof target groups reached.

	For Campaigning/Advocacy (applies to activities that aim at concrete changes in policies/decisions/behaviours)
	· Results matter

· Strategic approach to reach predetermined objectives

· Targeting the system/institutions

· Long term approach

· Link moral concern and political action
	· Südwind product campaigns apply a strategic approach with a well thought through campaigning dramaturgy that is oriented at the public event/media attention agenda. Südwind remains engaged in an issue over many years which allows to make benefit from established networks (journalists, politicians, partners) and to move advocacy processes forward systematically.
	

	General DAC evaluation criteria
	
	
	

	Relevance
	Is the action responding to real problems and needs?

· Was a need analysis done?
	· Research proving that there is an interest, a need for a solution, for a project etc. 
	

	Efficiency
	What is the relation of inputs and outputs?
	
	

	Effectivenes
	Is the action achieving its purpose?

· Is it based on (realistic) long-term planning?
	
	Grant guidelines should enable enough time for planning

	Impact
	What are the wider effects of the action?
	
	

	Sustainability
	Are the action or its effects likely to continue after the end of the action?
	· Collect and share the outputs and success stories in order to have multiplication effects
	


Implementing quality standards in Global Education

[image: image1]
Note: For a system like the community of Global Education actors (policy makers, managers, practitioners) there is a danger of becoming self-referential (caught into ones own logic and language, losing touch to the outside world). As an additional quality check, take a distance regularly and ask yourself:
· Can outsiders of the system still understand what we are doing here and why it makes sense?

· Can I still explain to myself what I am doing here and why it makes sense?

Project/ programme design


based on quality standards





Monitoring& evaluation


(a) M&E instruments, (b) M&E practice





Official policies: quality standards translated into grant guidelines, funding criteria





Organisational Quality Management


Sharing good practices/ lessons learnt within the org. & with networks; peer reviews (e.g. Norway), etc.





Work on quality frameworks (a) in the organisation, (b) in networks, (c) for policy level


=> The process matters (permanent reflection)!





Global Education quality standards








Visegrad Regional Seminar on Global Development Education

Johannes Krause – imPuls: Agents for applied utopia, contact: johannes@impuls.net
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* Do we have to change the existing paradigm (GDE viewed as ODA
promotion) and to remove the stereotypes (GDE focusing on the North

* *
Fax* COUNCIL ~ CONSEIL
OF EUROPE _ DE LEUROPE

Joint Management Agreement between the
European Commission - EuropeAid Co-operation Office and the North-South Cenfre of the Council of Europe
c/o North-South Centre, Av. da Republica, 15-4°, 1050-185 Lisboa, Portugal, Tel: +351 213584030, Fax+351213584072, www.nscenire.org

and development projects on the South)?

12.30-13.15

National Global Development Education & Awareness Raising
strategies

The representatives of V4 countries ministries will:

- Elaborate on the current stage of the process for developing national
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